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CPSY 529: Psychology of Immigration 

Spring 2022 

Loyola University Chicago 
 
 
Day & Time: Tuesday, 5:30 – 8 pm 
Online synchronous class via zoom: https://luc.zoom.us/j/86242255624 
 
Instructor: Eunju Yoon, Ph.D.   
Office: LT 1036 
Phone: (312) 915-6461 
Email: eyoon@luc.edu  
Office Hours: By appointment 
 
Responsiveness: You are encouraged to reach out to the instructor at any time with questions or concerns 
that you may have. I usually respond to student emails within 24 hours during the weekdays. Also, if 
needed, we can talk via Zoom as our schedules allow. 
 
Required Text 
See the reading list on pp. 6-12.  
 
 
School of Education Commitment - COVID-19: Loyola’s School of Education (SOE) recognizes that 
this is an unprecedented time. We understand that moving into the 2021-2022 academic year while living 
in the context of the COVID-19 pandemic may stir feelings of uncertainty, fear, or anxiousness. We want 

you to know that your safety, health, and well-being, as well as that of our faculty and staff, remain our 
primary concern. We want to be able to support you in any way that we can. We ask you to embody the 

Jesuit value of  Cura Personalis, or care for the whole person, as we prepare to learn together. We ask that 
you consider your way of being in this community, to act with care, and treat all with dignity to keep 
yourself and others safe.   If you are not feeling well, please use Loyola’s SYMPTOM Checker. It can be 

found on the webpage or APP Loyola Health under the COVID -19 Related Information Tab at the top 
of the page. 
The University understands that you may encounter obstacles that make reaching academic goals more 

difficult. We strongly encourage you to access the Student Resources on  Loyola’s COVID-19 Response 
webpage for information, supports, and resources on basic needs such as housing, food, financial aid, and 

medical and mental health. This web page also offers information on official University communications, 
access to technology, and student services. All Loyola University Chicago administrators, faculty, and 
advisors are also here for you. 

  
The SOE is committed to working with all students to address any challenges that may arise during the 
semester. Please reach out to your professor as early as possible to discuss any accommodations you think 
may be necessary in order for you to successfully complete your coursework. Active and engaged 
communication with all of your professor is encouraged. We know the SPRING 2022 Return to Campus 
is once again a challenge for all of us, but through collaboration, communication, and shared 
responsibility, we will not only get through this difficult time; we will thrive.  
 
On-Campus COVID-19 Testing: Everyone in our community is strongly encouraged to participate 
in on-campus surveillance testing—even if fully vaccinated and boosted.  
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COVID-19 Required Personal Safety Practices: We all have a part to play in preventing the spread of 
COVID-19. Following a simple set of required personal safety practices can lower your own risk of being 
infected and can help protect others. All members of the Loyola community are expected to follow these 
practices while on any of the University’s campuses. Face masks or face coverings must be worn by all 
students, faculty, and staff while on any of Loyola’s campuses, when in the presence of others, in 
classrooms, and in public settings where other social distancing measures are difficult to maintain.  
Appropriate use of face masks or coverings is critical in minimizing the risks to others around you, as you 
can spread COVID-19 to others even if you do not feel sick. To keep the community safe, all Ramblers 
should get boosted as soon as they are eligible, wear high-quality masks over their mouths and noses, and 
test often. N95 masks are available for pick up at each on-campus testing site. Please be sure to review all 
LUC REQUIRED Safety Protocols. 

COVID-19 Reporting Protocol: If you test positive for COVID-19, continue to follow the 
University’s Positive Diagnosis Protocol and report your case to the University immediately by 
contacting COVID-19report@LUC.edu or by calling 773-508-7707.    

Exposure notification process update: Given the high transmission rate of the Omicron variant in 
Chicago, contact tracing is not pragmatic or effective at this time. Our COVID Care Coordinators will 
suspend contact tracing, and will focus on those diagnosed with COVID-19. Students, faculty, and staff 
who test positive for COVID-19 will be responsible for notifying their contacts; close contacts should 
monitor symptoms and test 5 days after exposure. Those not comfortable with identifying themselves can 
use solutions like Tell Your Contacts to report anonymously. 

 
Course Description and Objectives: This is a doctoral-level seminar on psychology of immigration. 
This course will cover such topics as the current status of U.S. immigrants, major theories and literature 
on immigration and acculturation, ethnic identity, social relations, language issues, immigrant family 
dynamics, migratory loss, general and special topics for Latinx immigrants, general and special topics for 
Asian immigrants, and special populations (e.g., Black immigrants, Arab immigrants, refugees, 
undocumented immigrants, and international students). This course focuses on analytic reading, writing a 
research proposal, and oral presentation. 
 

1. Students gain factual knowledge (terminology, classifications, methods, trends). 
2. Students develop specific skills, competencies, and points of view needed by professionals in the 

field most closely related to this course. 
3. Students develop skill in expressing themselves orally or in writing. 
4. Students learn to analyze and critically evaluate ideas, arguments, and points of view. 
5. Students acquire an interest in learning more by asking their own questions and seeking answers. 

the 
School of Education Vision: The School of Education of Loyola University Chicago is a community that 
seeks to transform members to impact local and global communities through the principles of social 
justice. 
 

School of Education Mission: The School of Education at Loyola University Chicago, a Jesuit Catholic 
urban university, supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to 
advance professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, development, 
demonstration, and dissemination of professional knowledge and practice within a context of ethics, 
service to others, and social justice. We fulfill this mission by preparing professionals to serve as teachers, 
administrators, psychologists, and researchers who work across the developmental continuum, and by 
conducting research on issues of professional practice and social justice.  
s) 
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School of Education Conceptual Framework 
 
The SOE’s Conceptual Framework (CF)—Social Action through Education—is exemplified via 
students’ critical evaluation of current bodies of knowledge in psychology of immigration and learning to 
design an empirical study on immigrant/refugee experiences.  

• CFS1: Candidates critically evaluate current bodies of knowledge in their field.   

• CFS2: Candidates apply culturally responsive practices that engage diverse communities.    

• CFS3: Candidates demonstrate knowledge of ethics and social justice.  

• CFS4: Candidates engage with local and/or global communities in ethical and socially just 
practices.  

Dispositions: Each course in the School of Education focuses on one or more professional dispositions. 
Students are offered opportunities to receive feedback on their dispositional growth in the areas of 
professionalism, inquiry, and social justice. The specific dispositions that students should develop in this 
class are inquiry and social justice. The descriptions for the expected behaviors for the listed dispositions 
can be found on the rubric posted in LiveText for this course. 
 
Diversity: The Counseling Psychology Program is committed to issues of diversity including but not 
limited to race, gender, sexual orientation, social class, ethnicity, and ability status. In this course students 
will focus on diversity issues of immigrant and refugee population. Students’ understanding of diversity 
will be assessed through class presentations, discussion, and writings.  
  
 
Grading: For the course grade, the total accumulation of points will be used to determine your grade 
based on the following:  
 
100-93%      A  
92.99-90%   A-  
89.99-87%   B+  
86.99-83%   B  
82.99-80%   B-  
79.99-77%   C+  
76.99-73%   C  
72.99-70%   C-  
69.99-67%   D+  
66.99-60%   D  
59.99- F  
 
Summary of Assignments: 
 
Class Participation: 10/20% 
Weekly Discussion Questions: 20/40% 
Class Discussion: 20/40% 
Research Proposal: 50/0% 
 
(For master’s students only: Research proposal is not required for master’s students. Your final grade will 
be based on participation, discussion questions, and facilitation of class discussion) 
 
Assignment Descriptions: 

 
** All assignments except for the discussion postings should be submitted via the Sakai Assignment. 
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** Late work will have 10% of points deducted from the total possible score for each delayed day 
(not class meeting). No papers will be accepted 4 days after the due date without prior permission from 
the instructor.  In case of urgent personal emergencies, the instructor should be contacted as soon as 
possible to discuss alternative arrangements.  Please note, computer and work-related difficulties are not 
considered personal emergencies: Plan accordingly!!                                                                                                                      
 
Class Participation.  Class attendance and participation are critical in doctoral seminars. Thus, you are 
expected to read the assigned readings and participate actively in class discussions (10/20% of final 
grade). 

 
Weekly Discussion Questions.  You are expected to read the assigned readings every week and submit 
two discussion questions based on the readings via Sakai Assignment by Tuesday 8 am. Each question 
should be a synthesized question from multiple readings. Your questions should reflect your evaluative 
understanding of the readings (20/40% of final grade). 

 
Class Discussion.  A seminar is an educational vehicle that is largely student-directed. Thus, you are 
expected to lead 3-4 discussions during the course of the semester (20/40% of final grade).  

 
Each student will select 3-4 topics (first presentation, #1--#7; second presentation, #8--#14; third 
presentation, #15--#21; and fourth presentation, #22--#24) and lead approximately one-hour class 
discussion for each topic. The presenter should summarize the major issues on the topic (prepare a written 
outline) and lead the class discussion on these issues. Submit the outline via Sakai Assignment by 
Tuesday 4 pm. All students should have read the relevant articles and be prepared for class discussion. If 
the presenter wants students to read additional literature, they should give the list of additional readings 
by Wednesday before the class. 

 
Research proposal.  Write a 10-15 page (text) research proposal on a topic related to immigrant/refugee 
experiences. The proposal should include introduction (research purpose, significance of the study, 
background literature review, research hypotheses) and methods (participants, procedure, instruments, 
data analysis) (40/0% of final grade for written report; 10/0% of final grade for oral report). Due Apr 19 

 
 
 
 
 

 
 
 
 

 
 
 
 

 
CLASS SCHEDULE 

 

Week Date Topic(s) Assignments 

1 1/18 - Introduction and overview 
- Overview of immigrant/refugee research in counseling 
psychology 

*See the reading 
list 
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2 1/25 - APA overview of immigration  
- Immigration policy 
  DL #1: 
 

 

3 2/01 - Attitudes toward immigrants 
   DL #2: 
- Intra-immigrant group relations 
   DL #3: 
 

 

4 2/08 - Acculturation/enculturation 
   DL #4: 
   DL #5: 
 

 

5 2/15 - Social anxiety 
   DL #6: 
- Social connectedness 
   DL #7: 

 

6 2/22 - Ethnic identity 
   DL #8: 
- Migratory loss 
   DL #9: 
- Immigrant children and youth 
   DL #10: 
 

 

7 3/01 - Language and language brokering 
   DL #11: 
- Parent-child relationship 
   DL #12: 
 

 

8 3/08 Spring break: No class  

9 3/15 - Latinx immigrants 
   DL #13: 
   DL #14: 

 

 

10 3/22 - Asian immigrants 
   DL #15: 
   DL #16: 
 

 

11 3/29 - Black immigrants 
   DL #17: 
- Arab immigrants 
   DL #18: 

 

12 4/05 - Refugees 
   DL #19: 
   DL #20: 
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13 4/12 - Undocumented immigrants 
   DL #21: 
   DL #22: 
 

 

14 4/19 - LGBTQ immigrants 
   DL #23: 
- Mental health use 
- Research methods 
   DL #24: 
 

Research 

proposal due 

15 4/26 - Research proposal presentation  

 
 

READINGS 
 

1. 1/18 
 
Yoon, E., Cabirou, L., Liu, H., Kim, D., Chung, H., & Chang, J. (2021). Content analysis of literature on  

immigrants and refugees: A 31-year review. [Manuscript submitted for publication]. 
 

 
2. 1/25 

 
http://www.apa.org/topics/immigration/ 
http://www.apa.org/topics/immigration/immigration-psychology.aspx 
http://www.apa.org/gradpsych/2012/09/immigration.aspx 
http://www.apa.org/about/gr/issues/minority/immigration-related-initiatives.aspx 
https://www.psychologytoday.com/blog/sound-science-sound-policy/201510/the-psychology-
immigration 
American Psychological Association (2019). 2019 APA Immigration and Refugee Policy  

Statement. Retrieved from  
https://www.apa.org/about/policy/immigration-refugee-policy.pdf (#1) 

 

 
Durand, J., & Massey, D. S. (2019). Debacles on the border: Five decades of fact-free immigration policy,  

684(1), 6-20. (#2) 
 

Torres, S. A., Santiago, C. D., Walts, K. K., & Richards, M. H. (2018). Immigration policy, practices, and  
procedures: The impact on the mental health of Mexican and Central American youth and 
families. American Psychologist, 73(7), 843–854. (#3)  

 
3. 2/01 

 
da Silva Rebelo, M. J., Fernández, M., & Achotegui, J. (2018). Mistrust, anger, and hostility in refugees,  

asylum seekers, and immigrants: A systematic review. Canadian Psychology/Psychologie  
canadienne, 59(3), 239–251. (#208)   

 
Kunst, J. R., Thomsen, L., Sam, D. L., & Berry, J. W. (2015). “We are in this together”: Common group  

identity predicts majority members’ active acculturation efforts to integrate immigrants. 
Personality and Social Psychology Bulletin, 41, 1438-1453. (#5) 
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Yakushko, O. (2009). Xenophobia: Understanding the roots and consequences of negative attitudes  
toward immigrants. The Counseling Psychologist, 37, 36-66. (#6) 

 
Murray, K. E., & Marx, D. M. (2013). Attitudes toward unauthorized immigrants, authorized immigrants,  

and refugees. Cultural Diversity and Ethnic Minority Psychology, 19, 332-341. (#7) 
 

 
Castillo, L. G., Conoley, C. W., Brossart, D. F., & Quiros, A. E. (2007). Construction and validation of  

the Intragroup Marginalization Inventory. Cultural Diversity and Ethnic Minority Psychology, 13,  
232-240. (#8) 

 
Kim, C. J. (1999). The racial triangulation of Asian Americans, Politics & Society, 27(1), 105-138. (#9) 
 
Mendez, J. J., Bauman, S., & Guillory, R. M. (2012). Bullying of Mexican immigrant students by  

Mexican American students: An examination of intracultural bullying. Hispanic Journal of  
Behavioral Sciences, 34, 279-304. (#10) 

 

 
4. 2/08 

 
Berry, J. W. (2013). Achieving a global psychology. Canadian Psychology, 54, 55-61. (#11) 
 
Berry, J. W., Phinney, J. S., Sam, D. L., & Vedder, P. (2006). Immigrant youth: Acculturation, identity,  

and adaptation. Applied Psychology: An International Review, 55, 303-332. (#12) 
 
Hui, B. P. H., Chen, S. X., Leung, C. M., & Berry, J. W. (2015). Facilitating adaptation and intercultural  

contact: The role of integration and multicultural ideology in dominant and non-dominant groups.  
International Journal of Intercultural Relations, 45, 70-84. (#13) 

 
Schwartz, S. J., Unger, J. B., Zamboanga, B. L., & Szapocznik, J. (2010). Rethinking the concept of  

acculturation: Implications for theory and research. American Psychologist, 65(4), 237–251.  
(#14) 
 

Yoon, E., et al. (2013). A meta-analysis of acculturation/enculturation and mental health. Journal  
of Counseling Psychology, 60, 15-30. (#15) 
 

Yoon, E., et al. (2020). A meta-analysis of acculturation and enculturation: Bilinear,  
multidimensional, and context-dependent processes. The Counseling Psychologist, 48(3), 342– 
376. (#16) 
 

Kashima, E. S., & Abu-Rayya, H. M. (2014). Longitudinal associations of cultural distance with  
psychological well-being among Australian immigrants from 49 countries. Journal of Cross-
Cultural Psychology, 45, 587-600. (#17) 

 

 
5. 2/15 

 
Krieg, A., & Xu, Y. (2015). Ethnic differences in social anxiety between individuals of Asian  

heritage and European heritage: A meta-analytic review. Asian American Journal of Psychology, 
6, 66-80. (#18) 

 
Hsu, L., Woody, S. R., Lee, H. J., Peng, Y., Zhou, X., & Ryder, A. G. (2012). Social anxiety  
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among East Asians in North America: East Asian socialization or the challenge of acculturation? 
Cultural Diversity and Ethnic Minority Psychology, 18, 181-191. (#19) 

 
Fang, K., Friedlander, M., & Pieterse, A. L. (2016). Contributions of acculturation,  

enculturation, discrimination, and personality traits to social anxiety among Chinese immigrants: 
A context-specific assessment. Cultural Diversity and Ethnic Minority 

            Psychology, 22, 58-68. (#20) 

 
 
Yoon, E., Jung, K., Lee, R. M., & Felix-Mora, M. (2012). Validation of Social  

Connectedness in Mainstream and Ethnic Communities Scales. Cultural Diversity and Ethnic 
Minority Psychology, 18, 64-73. (#21) 

 
Yoon, E., Hacker, J., Hewitt, A., Abrams,M., & Cleary, S. (2012). Social connectedness,  

discrimination, and social status as mediators of acculturation/enculturation and  
well-being. Journal of Counseling Psychology, 59, 86-96. (#22) 

 

 
6. 2/22  

 
Smith, T. B., & Silva, L. (2011). Ethnic identity and personal well-being of people of color: A meta- 

analysis. Journal of Counseling Psychology, 58, 42–60. (#23) 
 

Fleischmann, F., & Verkuyten, M. (2016). Dual identity among immigrants: Comparing different  
conceptualizations, their measurements, and implications. Cultural Diversity and Ethnic Minority  
Psychology, 22, 151-165. (#24) 

 

 
Chang, C. C. T. (2015). Migratory loss and depression among adult immigrants of Chinese descent  

(Unpulbished doctoral dissertation). Loyola University Chicago, Chicago. (#25) 
 

 
Zhou, M., & Gonzales, R. G. (2019). Divergent destinies: Children of immigrants growing up in the  

United States. Annual Review of Sociology, 45(1), 383-399. (#26) 
 
Juang, L. P., Simpson, J. A., Lee, R. M., Rothman, A. J., Titzmann, P. F., Schachner, M. K., Korn, L.,  

Heinemeier, D., & Betsch, C. (2018). Using attachment and relational perspectives to understand  
adaptation and resilience among immigrant and refugee youth. American Psychologist, 73(6), 797– 
811. (#27) 

 
 

7. 3/01 
 
Wei, M., Wang, K. T., & Ku T. Y. (2012). A development and validation of the Perceived  
            Language Discrimination Scale. Cultural Diversity and Ethnic Minority Psychology, 18,  
            340-351. (#28) 
 
 
Morales, A., Yakushko, O. F., & Castro, A. J. (2012). Language brokering among Mexican-immigrant  

families in the Midwest: A multiple case study. The Counseling Psychologist, 40,  520-553. (#29) 
 
Kim, S. Y., Hou, Y., Shen, Y., & Zhang, M. (2017). Longitudinal measurement equivalence of subjective  
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language brokering experiences scale in Mexican American adolescents. Cultural Diversity and  
Ethnic Minority Psychology, 23(2), 230–243. (#30) 
 

 
Boutakidis, I. P., Chao, R. K., & Rodriguez, J. L. (2011). The role of adolescents’ native language fluency  

on quality of communication and respect for parents in Chinese and Korean immigrant families.  
Asian American Journal of Psychology, 2, 128-139. (#31) 

 
Lui, P. P. (2015). Intergenerational cultural conflict, mental health, and educational outcomes among  

Asian and Latino/a Americans: Qualitative and meta-analytic review, Psychological Bulletin, 141,  
404-446. (#32) 
 

Koch, J. M., Gin, L., & Knutson, D. Creating safe and welcoming environments for immigrant  
children and families. Retrieved from https://www.apa.org/pi/families/resources/safe-
schools/immigrant-children.pdf. (#33) 

 

 
8. 3/08 

 

 
9. 3/15 

 
Chavez-Dueñas, N. Y., Adames, H. Y., Perez-Chavez, J. G., & Salas, S. P. (2019). Healing ethno-racial  

trauma in Latinx immigrant communities: Cultivating hope, resistance, and action. American  
Psychologist, 74(1), 49-62. (#34) 

 
Kim, S. Y., Chen, S., Hou, Y., Zeiders, K. H., & Calzada, E. J. (2019). Parental socialization profiles in  

Mexican-origin families: Considering cultural socialization and general parenting practices.  
Cultural Diversity and Ethnic Minority Psychology, 25(3), 439–450. (#35) 

 
Choi, K. (2019). Mexican American women college students’ willingness to seek counseling: The role of  

religious cultural values, etiology beliefs, and stigma. Journal of Counseling Psychology, 66(5),  
577–587. (#36) 

 
Organista, N. (2019). Cultural and community resources protect Latino migrant day laborers from  

discrimination-related distress. Cultural Diversity and Ethnic Minority Psychology, 25(2), 232– 
241. (#37) 

 
Stein, C. (2019). Making my family proud: The unique contribution of familism pride to the  

psychological adjustment of Latinx emerging adults. Cultural Diversity and Ethnic Minority  
Psychology, 25(2), 188–198. (#38) 

 
Uzogara, E. (2020). Who belongs in America? Latinxs’ skin tones, perceived discrimination, and  

opposition to multicultural policies. Cultural Diversity and Ethnic Minority Psychology. Advance  
online publication. (#39) 
 

 
10. 3/22 

 
Hall, G. C. N., & Yee, A. H. (2012). U.S. mental health policy: Addressing the neglect of Asian  

Americans. Asian American Journal of Psychology,3, 181-193. (#40) 
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Liu, T., Wong, Y. J., Maffini, C. S., Goodrich Mitts, N., & Iwamoto, D. K.  
(2018). Gendered Racism Scales for Asian American Men: Scale development and psychometric  
properties. Journal of Counseling Psychology, 65(5), 556–570. (#41) 

 
Yoon, E., Lee, D. Y., Koo, Y. R., & Yoo, S. K. (2010). A qualitative investigation of  

Korean immigrant women’s lives. The Counseling Psychologist, 38, 523-553. (#42) 
 
Morey, B. N., Gee, G. C., Shariff-Marco, S., Yang, J., Allen, L., & Gomez, S. L. (2020). Ethnic enclaves,  

discrimination, and stress among Asian American women: Differences by nativity and time in the  
United States. Cultural Diversity and Ethnic Minority Psychology, 26(4), 460–471. (#43) 

 
Yoo, H. C., Burrola, K. S., & Steger, M. F. (2010). A preliminary report on a new measure:  

Internalization of the Model Minority Myth Measure (IM-4) and its psychological correlates 
among Asian American college students. Journal of Counseling Psychology, 57, 114-127. (#44) 

 
Yoon, E., Choi, Y., Kim, D., & Adams, P. (2021). Acculturation/enculturation and internalized model  

minority myth in Korean immigrant families. Asian American Journal of Psychology. Advance  
online publication. (#45) 
 

Yoon, E., Adams, K., Clawson, A., Chang, H., Surya, S., & Jérémie-Brink, G. (2017). East Asian  
adolescents’ ethnic identity development and cultural integration: A qualitative investigation,  
Journal of Counseling Psychology, 64, 65-79. (#46) 

 

 
11. 3/29 

 
Joseph, N., Watson, N. N., Wang, Z., Case, A. D., & Hunter, C. D. (2013). Rules of engagement:  

Predictors of Black Caribbean immigrants’ engagement with African American culture. Cultural 
Diversity and Ethnic Minority Psychology, 19, 414-423. (#47) 

 
Pittman, D. M., Cho Kim, S., Hunter, C. D., & Obasi, E. M. (2017). The role of minority stress in second- 

generation Black emerging adult college students’ high-risk drinking behaviors. Cultural  
Diversity and Ethnic Minority Psychology, 23(3), 445–455. (#48) 

 
Case, A. D., & Hunter, C. D. (2014). Cultural racism–related stress in Black Caribbean immigrants:  

Examining the predictive roles of length of residence and racial identity. Journal of Black  
Psychology, 40, 410-423. (#49) 

 

 
Schaefer, S. (2020). Muslims’ experiences of equality recognition in Germany: Effects on identification  

with the larger society and on equality recognition of other societal subgroups. Cultural Diversity  
and Ethnic Minority Psychology, 26(1), 32–41. (#50) 

 
Kumar, R., Seay, N., & Karabenick, S. A. (2015). Immigrant Arab adolescents in ethnic  

enclaves: Physical and phenomenological contexts of identity negotiation. Cultural Diversity and 
Ethnic Minority Psychology, 21, 201-212. (#51) 

 
Rasmi, S. Chuang, S. S., & Hennig, K. (2015). The acculturation gap-distress model: Extensions and  

application to Arab Canadian families. Cultural Diversity and Ethnic Minority Psychology, 21,  
630-642. (#52) 
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12. 4/05 
 
Goodman, R. D., Vesely, C. K., Letiecq, B., & Cleaveland, C. L. (2017). Trauma and resilience among  

refugee and undocumented immigrant women. Journal of Counseling & Development, 95(3),  
309–321. (#53) 

 
Bartholomew, T. T., Gundel, B. E., & Kantamneni, N. (2015). A dream best forgotten: The  

phenomenology of Karen refugees’ pre-resettlement stressors. The Counseling Psychologist,43, 
1114-1134. (#54) 

 
Frounfelker, R. L., Tahir, S., Abdirahman, A., & Betancourt, T. S. (2020). Strong together: Community  

resilience and Somali Bantu refugees. Cultural Diversity and Ethnic Minority Psychology, 26, 22- 
31. (#55) 

 
Betancourt, T. S., Abdi, S., Ito, B. S., Lilienthal, G. M., Agalab, N., & Ellis, H. (2015). We left one war  

and came to another: Resource loss, acculturative stress, and caregiver–child relationships in  
Somali refugee families. Cultural Diversity and Ethnic Minority Psychology, 21(1), 114–125.  
(#56) 

 
Lambert, J. E., & Alhassoon, O. M. (2015). Trauma-focused therapy for refugees: Meta-analytic  
            findings. Journal of Counseling Psychology, 62, 28-37. (#57) 
 

 
13. 4/12 

 
Cobb, C. L., Meca, A., Xie, D., Schwartz, S. J., & Moise, R. K. (2017). Perceptions of legal status:  

Associations with psychological experiences among undocumented Latino/a immigrants, Journal  
of Counseling Psychology, 64, 167-178. (#58) 

 
Suarez-Orozco, C., et al. (2015), Undocumented undergraduates on college campuses: Understanding  

their challenges and assets and what it takes to make an undocufriendly campus. Harvard  
Educational Review, 85, 427-463. (#59) 
 

Ellis, L. M., & Chen, E. C. (2013). Negotiating identity development among undocumented immigrant  
college students: A grounded theory study. Journal of Cross-Cultural Psychology,60, 251-264.  
(#60) 

 
Autin, K. L., Duffy, R. D., Jacobson, C. J., Dosani, K. M., Barker, D., & Bott, E. M. (2018). Career  

development among undocumented immigrant young adults: A psychology of working  
perspective, Journal of Counseling Psychology, 65, 605-617. (#61) 

 
Gonzales, R. G., Suarez-Orozco, C., & Dedius-Sanguineti, M. C. (2013). No place to belong:  

Contextualizing concepts of mental health among undocumented immigrant youth in the United 
States. American Behavioral Scientist, 57, 1174-1199. (#62) 

 
Giano, Z., Anderson, M., Shreffler, K. M., Cox, R. B. Jr., Merten, M. J., & Gallus, K. L. (2020).  

Immigration-related arrest, parental documentation status, and depressive symptoms among early  
adolescent Latinos. Cultural Diversity and Ethnic Minority Psychology, 26(3), 318–326. (#63) 

 

 
14. 4/19 
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Fuks, N., Smith, N. G., Peláez, S., De Stefano, J., & Brown, T. L. (2018). Acculturation experiences  
among lesbian, gay, bisexual, and transgender immigrants in Canada. The Counseling  
Psychologist, 46(3), 296–332. (#64) 

 
Kahn, A. (2018). Facilitating mental health support for LGBT forced migrants: A qualitative  

inquiry. Journal of Counseling and Development, 96(3), 316–326. (#65) 
 

 
Derr, A. S. (2015). Mental health service use among immigrants in the United States: A systematic  

review. Psychiatric Services, 67(3):265-74. (#66) 
 
 

Kunst, J. R. (2021). Are we facing a “causality crisis” in acculturation research? The need for a  
methodological (r)evolution. International Journal of Intercultural Relations. Advance online  
publication. (#67) 

 
Suarez-Balcazar, Y., Kia-Keating, M., & Jackson, T. (2021). Navigating participation and  
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**This syllabus and schedule are subject to change in the event of extenuating circumstances.  If 

you are absent from class, it is your responsibility to check on announcements made while you were 
absent. 

 
 
 
 
 

Loyola University Chicago 

School of Education 
Syllabus Addendum 

 
Smart Evaluation  
Towards the end of the course, students will receive an email from the Office of Institutional 
Effectiveness reminding them to provide feedback on the course. They will receive consistent reminders 
throughout the period when the evaluation is open, and the reminders will stop once they have completed 
the evaluation.  

• The evaluation is completely anonymous. When the results are released, instructors and departments 
will not be able to tell which student provided the individual feedback.  

• Because it is anonymous and the results are not released to faculty or departments until after grades 
have been submitted, the feedback will not impact a student’s grade.  

The feedback is important so that the instructor can gain insight in to how to improve their teaching and 
the department can learn how best to shape the curriculum.  
 
Dispositions  
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the dispositions 
assessed in this course and you can find the rubrics related to these dispositions in DIGICATION. For 
those students in non-degree programs, the rubric for dispositions may be available through Sakai, 
TaskStream or another platform. Disposition data is reviewed by program faculty on a regular basis. This 
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allows faculty to work with students to develop throughout their program and address any issues as they 
arise.   
 

Digication 
All students, except those who are non-degree, may have access to DIGICATION to complete the 
benchmark assessments aligned to the Conceptual Framework Standards and all other accreditation, 
school-wide and/or program-wide related assessments.  

Digication is Loyola’s ONLINE portfolio platform. Many of the School of Education programs utilize 
Digication for Assessment and data collection to manage accreditation and licensure requirements. Your 
professor and Program chair will work with you to better understand submission requirements that are 
specific to courses and programs. 

Additional ONLINE Course Policies 

 
Privacy Statement  
Assuring privacy among faculty and students engaged in online and face-to-face instructional activities 
helps promote open and robust conversations and mitigates concerns that comments made within the 
context of the class will be shared beyond the classroom. As such, recordings of instructional activities 
occurring in online or face-to-face classes may be used solely for internal class purposes by the faculty 
member and students registered for the course, and only during the period in which the course is offered. 
Students will be informed of such recordings by a statement in the syllabus for the course in which they 
will be recorded. Instructors who wish to make subsequent use of recordings that include student activity 
may do so only with informed written consent of the students involved or if all student activity is 
removed from the recording. Recordings including student activity that have been initiated by the 
instructor may be retained by the instructor only for individual use.  
 

 
Synchronous Meetings 
 
Zoom link for synchronous meetings: See the Sakai overview page for a zoom link. 
 
Student Participation  
 
Students are expected to attend all synchronous meetings. 
 
Class Conduct 
 
One important aspect of a Jesuit education is learning to respect the rights and opinions of others. Please 
respect others by (1) allowing all classmates the right to voice their opinions without fear of ridicule, and 
(2) not using profanity or making objectionable (gendered, racial or ethnic) comments, especially 
comments directed at a classmate.  
 

Student Support 
Special Circumstances--Receiving Assistance 
Students are urged to contact me should they have questions concerning course materials and procedures. 
If you have any special circumstance that may have some impact on your course work, please let me 
know so we can establish a plan for assignment completion. If you require assignment accommodations, 
please contact me early in the semester so that arrangements can be made with Student Accessibility 
Center (SAC) (http://www.luc.edu/sac/). 
 

Center for Student Access and Assistance (CSAA)  
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Should you encounter an unexpected crisis during the semester (e.g., securing food or housing, 
addressing mental health concerns, managing a financial crisis, and/or dealing with a family emergency, 
etc.), I strongly encourage you to contact the Office of the Dean of Students by submitting a CARE 
Referral for yourself or a peer in need of support: www.LUC.edu/csaa. If you are uncomfortable doing so 
on your own, please know that I can submit a referral on your behalf.   
This link directs students to statements on essential policies regarding academic honesty, accessibility, 
ethics line reporting and electronic communication policies and guidelines. We ask that you read each 
policy carefully.   
This link will also bring you to the full text of our conceptual framework that guides the work of the 
School of Education – Social Action through Education.   
 

Syllabus Addendum Link  
https://www.luc.edu/education/academics/syllabi/ 
 


